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Report: Side event, 25th Session of the Human Rights Council

Break barriers, Open doors: The importance of inclusive education

Wednesday, 5 March 2014, 12:00 to 2:00 p.m.
Room 24 (XXIV), Palais des Nations

Moderator:
H.E. Ms. Amanda Ellis, Permanent Representative of New Zealand to the United Nations Office at Geneva

Speakers:
H.E. Mr. Peter Stenlund, Secretary of State at the Ministry for Foreign Affairs of Finland
H.E. Ms. Flavia Pansieri, Deputy High Commissioner for Human Rights
H.E. Mr. Gonzalo de Benito Secades, Deputy Minister for Foreign Affairs of Spain
H.E. Mr. Lenin Voltaire Moreno Garces (video message), UN Secretary-General's Special Envoy on Disability and Accessibility
Dr.  Liisa Kauppinen, Awardee of the 2013 UN Human Rights Prize, president emeritus of the World Federation of the Deaf
Ms. Kirsi Madi, Deputy Regional Director for Europe and Central Asia, UNICEF
Summary

The side event examined good practices and strategies, as well as challenges, of ensuring inclusive education systems that address and eliminate barriers faced by persons with disabilities, and that ensure quality and free education for all without discrimination of any kind. 

A main, recurring theme of the discussion was how the right of persons with disabilities to education needed be reflected in the post 2015 development agenda. In connection with this, issues addressed included: what the United Nations system could do to help ensure the realization of inclusive education; how governments could support the UN in its efforts; and what civil society could do to help governments ensure inclusive education. 

Participants shared national experiences and perspectives on ensuring the right of persons with disabilities to education. They addressed how States could best ensure inclusive quality education which would include everybody, celebrate diversity, support learning and respond to individual needs. 

Attention was drawn to ways to eliminate barriers that restrict or ban participation, and how to change culture, policy and practice of mainstream schools to accommodate the needs of all students. Emphasis was put on the need for teacher training, awareness raising, adequate resourcing, and the need to develop and implement a human-rights-based transition agenda.
Following are more details of the discussion.
H.E. Ms. Amanda Ellis, Permanent Representative of New Zealand to the United Nations Office at Geneva: She opened the side event, welcoming participants. She mentioned the aims of sharing perspectives and views on the right to education, and its inclusion in the post-15 agenda. She recalled that during the current Human Rights Council (HRC) session, Mexico and New Zealand were working on a resolution on the right of persons with disabilities to education. She hoped that the side event could identify key issues, which could be fed into the resolution discussions. 
H.E. Mr. Peter Stenlund, Secretary of State at the Ministry for Foreign Affairs of Finland:  The international community must integrate a Human Rights based approach to the post-2015 agenda. Education is a powerful driver for sustainable development and an inclusive learning environment that celebrates diversity promotes tolerance and respect for difference. Ensuring education on a non-discriminatory basis is an important gateway to meaningful participation in society. Education empowers us all to claim our rights. Education for all makes sense from a straightforward economic perspective and yields high economic returns in development, and leads to improvement of employ opportunities, and earnings at the individual level. Education is a critical lever for reaching other development objectives and reducing poverty. Exclusion of children from primary school has many faces. There are inequalities based on gender, ethnicity, poverty and language. Children with disabilities are less likely to start school and have lower rates of staying in school than their peers. There are estimates showing that children with disabilities are not involved in school and are discriminated. Children with disabilities should be able to participate in school and we should tackle barriers that they encounter. Reforms are needed. The study of the High Commissioner [A/HRC/25/29] is a good basis for further development of inclusive education.
Regarding the national Finnish experience on inclusive education: Education is accessible to everyone in the society (minorities, poor persons, persons with disabilities), free of charge, books, materials, and health care. There is an extensive school network with an emphasis on teacher training. In the 1990s Finland started with the inclusive education approach. Special needs education is integrated into regular education as far as possible and in the 1990s Finland introduced there the inclusive education approach. The number of special schools decreased, separate curricula were abolished, statistics and data improved, and motives to improve inclusion were developed. Inclusive education is not an easy task but important. 
A wide education network that supports the right of every child to attend mainstream education in the nearest school is of crucial importance. In Finland, special needs education is considered only if the local school does not have the possibility to teach a pupil with special needs. There is a focus of attention of early attention and support, before problems can occur. The role of teacher is considered more essential, and considerable attention in teacher investment, is required.

Peoples’ rights must be fully included, beginning from the headmaster, to every day school work.

The equal rights to inclusion does not only include children with disability but also to support inclusion of the Saami people- Finland’s indigenous people, and the State is providing support on language learning and materials. Finland offers some extra support and development for Roma people also, with a view to increased diversity in schools.

In the past 10 years, Finland has shared its own experiences, including in Africa and the Western Balkans. One of Finland’s priorities in this regard is ensuring the voice and meaningful participation of persons with disabilities and their representative organizations. Finland is committed to continuing this cooperation with all of participants.

Finland shares the common goal to change attitudes towards inclusion, in development cooperation, and at the policy level at the HRC and other UN fora.

H.E. Ms. Amanda Ellis, Permanent Representative of New Zealand to the United Nations Office at Geneva thanked the representative from Finland for sharing good practices, and reminding us that inclusive education is not always easy task, but that teacher training could play a key role. As well, it was important to consider what inclusive education meant on the ground, for teachers and pupils.

H.E. Ms. Flavia Pansieri, Deputy High Commissioner for Human Rights: She would address what the UN Office of the High Commissioner for Human Rights (OHCHR) is doing, and what we should collectively do in the UN context, to make sure that a person with a disability does not get discriminated against by his or her rights not being fully respected or promoted. The UN’s first high level meeting on disability and development took place in New York in September 2013. There, the High Commissioner had underlined the importance of working on a new development agenda, based in human rights and taking into account the rights of persons with disabilities. There were 4 key pillars of priority:
1- To ensure that, when talking about the post-2015 agenda, targets , goals and indicators must be universal, inclusive , accessible. They must include everyone, including persons with disabilities, and on an equal basis with everyone else, and with attention to the needs to eliminate barriers- physical, cultural or otherwise to persons with disabilities.
2- It was important that it promote an enabling environment. It was not enough to make a statement of principles, but must ensure that adequate resources are put in place to make it possible for effective participation to take place. This means taking into account the diversity of the people who are part of this group. Because different types of disability may require a different type of response to make inclusion a reality. Need to take into account that different cultural, economic, social situations have an impact on the possibility to be actively included. So when we talk about- leave no one behind- as a principle – we really mean no one, no matter what the aspects of disability may be.
3- We talk about it often but do not always seem to have proper means to do it- Nothing for us without us- should also be a principle when talking about persons with disabilities. It is not enough that those of us who feel a responsibility engage- but those who by virtue of tackling daily the challenge of what a disability entails- are in the best position to say what are solutions.
4- We need accountability mechanisms- it is important for persons with disabilities themselves to be able to demand their basic and obvious right. What cannot be demanded cannot be implemented. There has to be attention to being make it possible to taking initiative.

There are a number of countries that have played a role in integrating these pillars in the outcome document of the High Level Meeting on Disability and Development, working closely with OHCHR, UN agencies, civil society, in particular IDA. Now, we are at a point where the responsibility lies with States. It is their responsibility as duty bearers to make sure that the post-2015 negotiations do intentionally address the inclusion of the needs of persons with disabilities in the post-2015 agenda.

The civil society in general, and more particularly the organizations of persons with disabilities, are working on this new agenda for development and are putting forward proposals to make sure that the goals are meaningful and inclusive, and are better at doing that than the Millennium Development Goals, which did not intentionally focus on persons with disabilities. That is why OHCHR and UNICEF have been joining hands in supporting an inclusive quality education goal. It starts from education. Without proper education, doors would be closed to opportunities, that has nothing to do with disability, but has to do with that the opportunity was not given.

At a recent expert meeting held in Madrid, on education and post-2015, they made series of concrete proposals to consider. It is possible to reduce inequalities, support to access and participating through inclusive education. This approach should be at all levels and include lifelong learning, not just school. It is important to make sure it happens- and to monitor that it happens. To do that, we need disaggregated indicators, data, that reflects different types of disability, so it can best measure barriers that have to be overcome. This needs to reflect standards in CRPD, and highlights the benefits of inclusive education systems towards children.

The CRPD brings up standards for all learners.

It is necessary to transform the education system progressively to reach the meaningful inclusion. We need to start from the proper legislative frameworks- but there needs to be action to put them into reality.

No learner with a disability should be denied access to mainstream schools. Adequate support and reasonable accommodation should be provided. Systems that enhance the participation of different learners enhance the learning process. Quality education enables equitable social development to all learners.

At the UN- we are working on a number of efforts. We have the Inter-Agency Support Group to the CRPD, and the UN Partnership on the Rights of Persons with Disabilities, to promote the rights of persons with disabilities, but, we recognize that we have to do a lot of work internally, and making sure that our own systems that include what we are doing here, meetings and discussions are open to everyone.

There are 2 opportunities coming up:

1- We hope that the report on inclusive education will prompt the Human Rights Council to make a strong powerful voice heard, on the need for an inclusive education goal in the post-2015 agenda. The HRC resolution on the right of persons with disabilities to education would be an opportunity for that.

2- The next Conference of States Parties to the CRPD (COSP) will take place from 10 to 12 June 2014. It would be an opportunity to call for an inclusive education agenda that fully and meaningfully reflects the rights of persons with disabilities. We have the need to give hope to billions of persons with disabilities in the world but through them with their own knowledge and experience to make the world an inclusive world for them.

H.E. Ms. Amanda Ellis, Permanent Representative of New Zealand to the United Nations Office at Geneva: Related an anecdote about a classroom where two children with disabilities had been included, referred to difficulties, and to the possible views of a child without a disability. The previous speaker had talked about the UN system perspective. In New Zealand, every school has a strategy, there is a mechanism, but there were still challenges. Almost 1/5 of the complaints the monitoring mechanism received were related to education.
H.E. Mr. Gonzalo de Benito Secades, Deputy Minister for Foreign Affairs of Spain:

Guaranteeing access for persons with disabilities is an indisputable objective enshrined in several international instruments, not only the CRPD, but also the International Covenant on Economic, Social and Cultural Rights (CESCR), and the Convention on the Rights of the Child (CRC). However, guaranteeing an adequate respect for inclusive education is not an easy task. The CRPD Committee and the Special Rapporteur on Disability [of the Commission for Social Development] have highlighted these challenges. Spain has worked hard in achieving an holistic and integral approach to this issue. Regarding the Spanish model on inclusive education for persons with disabilities: Spain has a respect for inclusive education but barriers inherited from traditional education system remain, and require a special effort to overcome them. A new law in Spain includes the right to education and free and quality education for all, and inclusive education is recognized. The 2013 law was passed in parliament, which gathered all previous legislation on persons with disabilities that were formally scattered in different laws and regulations. Article 18 of the law establishes that persons with disabilities have the right to inclusive, free and quality education at all stages as well as lifelong learning. 
The Spanish system gives priority to integration in ordinary centers. 75 % of students with disabilities were assigned to ordinary centers, whereas 18.2% were assigned to special centers. Assignment to special centers is the exception rather than the rule, always taking into account the opinion of the parents or legally responsible. 

It takes into account the ‘4 A’s’ of education. It is free and guaranteed by law. Students who after due consent of their parents or legal representatives who have been assigned to special education centers benefit from a permanent connection between special centers and regular ones to make more likely link to mainstream education. Hospitals are equipped with rehabilitation programs for persons with disabilities, to prevent children from disconnecting from education. Universities must take into account specific needs of persons with disabilities. Some procedures for admittance and other procedures have been adapted accordingly. To support learning centers and special services, there is a focus on quality, pedagogy and innovation in learning. To deal with the ‘4 A’s’- teachers and education professionals are given awareness programs. There is training, and there are lifelong learning schemes. So they acquire learning and know how to address issues. Renew the Spain commitment for education for all.  
Dr.  Liisa Kauppinen, Awardee of the 2013 UN Human Rights Prize, president emeritus of the World Federation of the Deaf: These have been wonderful speeches so far, and it is a wonderful package to further enhance the education field. She wants to address 4 things:

· the present situation; 

· criteria for inclusive education; 

· different ways to improve and enhance education; 

· and the joint strategy how to proceed.

First, on the present situation. Data do not include persons with disabilities. There are some average numbers on education, but there are certain groups who are left out for one reason or another. In the latest research, the WHO report 2011, they have compared persons with disabilities’ or children with disabilities’ access to education compared to other groups – that shows that it is more difficult for them, and children with disabilities have fewer chances for access to education. For different disability groups- if you compare other groups- persons with physical disabilities have better chances for access to education. Persons with sensory disabilities have scarce opportunities to have education. They are quite systematically forgotten in every research and survey. It is very important to guarantee their access to education, but it is not enough alone. 

Education needs to be provided in a way that is understandable, and accessible for all the children.

There has been already mentioned the staying at school rate of persons with disabilities (which is lower)- it is important to guarantee, but further education needs to be secured also, the possibility to proceed with your studies.

The CRPD takes into account all of these rights, and is a very good tool for taking into account our rights. But there is no definition of what is inclusive education.
A set of criteria on what is needed to carry out inclusive education are being elaborated. One criterion is accessibility, that has to go through the legislation. It is necessary to determine what kind of barriers are there, and how they can overcome. Design for all, means the physical environment, and teaching materials, need to be accessible for all, not just one group of persons with disabilities. The physical and built environment, and teaching materials need to be suitable for all. This means that persons with disabilities and their representative organizations must be participating from the early process, from planning and drafting these. The resolution on education is coming in the Human Rights Council’s current, 25th session- and we would wish to see added that the physical barriers are not the only ones to be taken into consideration- but information and communication barriers need to be addressed accordingly. 
It is very important to certain groups, for example, to include education support using the use of sign languages. That is one way how to overcome barrier of learning, when you have accessibility in the right language. There are very many good experiences from around the world, where there is one deaf student in the class, but they are teaching sign language to all the children. No mediator is needed because they can communicate with all. The deaf student learns well, but needs to have a bilingual teacher, and deaf teacher and one skilled in sign language who work together. 
Using an interpreter in schools for very small children is not the best way. Interpretation services are part of reasonable accommodation in some settings, but not that school setting - because a sign language interpreter in class does not ensure inclusion. The ways of inclusion need to be age appropriate, and one must be inclusive when thinking about reasonable accommodation.

The criteria being drafted includes that individual needs must be addressed, noticed and recognized. That means that the learning environment needs to secure each student their own full potential to learn, and equal rights to learn. Looking at the ways and means of how we can promote this, in the education field- the Post-2015 is agenda is a very good tool. Within UN agencies and other UN organizations- to make sure everyone is committed to promote these rights. 

Article 24 of the CRPD says that all need to improve and enhance the education field. Disability organizations need to be consulted. They have ways and means, how to give support to schools how to integrate these rights.
Nearly 90% of deaf children or adults have no access to education. This needs to be addressed and it is necessary to think about the solution. It is important that deaf students have the possibility to learn, but, it is not only the reality that has been shown through the report- but all development cooperation projects have shown the same results- only a very small percentage of deaf persons have access to education.
When she received the UN Human Rights Award, the UN Secretary General had asked her, what could we do, what do we need to do for this matter? She addresses this to participants today. One way is to have a joint strategy, not just regarding deaf children, but all children with disabilities, in international cooperation, and to make sure that the learning environment is accessible. 

We need more research on this. We need disaggregated data in the education field. This would allow to have very good programs and agendas. It would be the key to have a better future for children with disabilities. She does not want to see in the future that 90% of deaf children have no access to education- but hopes to see improvement in these numbers. We need to address the relevant needs and add this to the agenda.
Video message: H.E. Mr. Lenin Voltaire Moreno Garces, UN Secretary-General's Special Envoy on Disability and Accessibility

First, he wants to apologize for not attending the side event in person. He greets the permanent missions of Finland, New Zealand, Mexico, Spain and Ethiopia that together with the OHCHR, UNICEF and IDA have made this event possible. 
As a special envoy, the General Secretary of the United Nationals for disability and accessibility, he has raised the need to address inclusion in a triple way: 

1- an international management, which consists of: encouraging all countries to include people with disabilities in society through the implementation of the CRPD and its UN protocol, fostering universal subscription and ratification by the member countries of the Convention;

2- to promote in the scientific community the development and outreach of science and technology that benefits the accessibility and inclusion of all persons with disabilities;

3- generating communication campaigns to promote access for people with disabilities to information, creativity and culture, promoting the elimination of all kinds of barriers. 

We all know the importance of inclusive education for full achievement of human rights, but he believes that their goal must be to achieve a multitudinous support and participation for full inclusion of persons with disabilities in all areas, in every nation of the planet. 

In Ecuador, they had a successful experience based on systematic and sustained awareness of authorities and society simultaneously. 

They have accomplished that the government declares as priority disability policies, made budgets viable, expediting laws, regulations and standards for all aspect of disability… 

But above all and first of all, they undertook a stained communication campaign in order to get all people involved – for true – with inclusion. 

He can assure you, because they have proven it, that with an adequate awareness campaign, there will be not any person on the planet capable not to see the awakening of their own solidarity. 

When society appropriates a public policy, the impact and results reach unsuspected levels. 

He proposes us today a sustained work programme held simultaneously with governments and their constituents to achieve inclusive societies. 

Inclusion is not a methodology or an activity, but a culture, a way of life to be impregnated in everyone’s life. 

Only when inclusion is apprehended as a need by the whole society, we will be able to achieve an inclusive education, accessible cities, universal architecture, and respect of rights, … 

An inclusive education is on of the most difficult task to fulfill, because of the large amount of items that involves it; infrastructure, training and expertise, historical culture, and specific conditions and situations. 

When they were able to convince people that the worst of the barriers are in the heart and that the only disability is the soul, people get not only involved but also responsible for solving this segregation, exclusion and injustice. Then the task is shared and it becomes easier and doable. 

He invites us to think of the possibility to create hundreds of brigades pitching in for inclusion, that demand accessible facilities for inclusive education, that teach their children the benefits of sharing classrooms with everyone, that ask their teachers inclusive classrooms and accessible methodologies. 

He says that he knows he’s not talking about a dream but a reality that is alrady beginning to crystallize. 

Ms. Kirsi Madi, Deputy Regional Director for Europe and Central Asia, UNICEF

She would talk about inclusive quality education. She wanted to recognize the colleagues from UNICEF who are here in the room. 

Protecting and promoting the right to education is not a new theme for UNICEF. It was part of their work since the Convention on the Rights of the Child (CRC). With the CRPD, their work has gained momentum. They are working to improve rights of all children, including children with disabilities, to all education.

Last year, UNICEF’s flagship publication was on children with disabilities. It reminded of some of main challenges that children with disabilities face, but reignited the UNICEF agenda for disability. It encouraged all partners to:

· sign and ratify the CRPD

· fight discrimination and enhance public awareness of disability as a characteristic of human diversity

· dismantle barriers to inclusion, including mental barriers, and to facilitate participation in all aspects of life.

Together, we can make a difference. UNICEF counts on a close partnership with OHCHR, and all of us present here today in the renewed effort to bring attention to children with disabilities. International agencies, donors, local partners must include children with disabilities in their goals, objectives and targets and monitoring of all programs. The whole UN system needs to come together to work on this and to speak with one voice about inclusive quality education.  All the agencies can help to provide data. Believes we have an excellent Special Envoy on Disability and Accessibility to move forward these issues. Many have role to play, to gather reliable data, make sure the physical environment is accessible, provide us with necessary mechanisms to make sure compliance is monitored and enforced.

Government partners of UNICEF are aware, but there is a need for guidance and support.

3 months ago, 17 countries in the region where she is working committed to equity now. They pledged commitment to:

· ensure every child, including children with disabilities, is in school;
· every child, including children with disabilities, is learning; 

· to ensuring that every child, including children with disabilities is learning early and on time; and to 

· ensure every child, including children with disabilities, is supported by effective governance.

There is a document that she wishes to draw attention to: the “Call for Action”, for the Eastern and Central European region. It is not only relevant for there but there are lessons in it that are applicable worldwide. Across this region, UNICEF and partners are engaged in different ways. 
There are nation-wide awareness campaigns:
In Armenia, the Former Yugoslav Republic of Macedonia, and Romania- there was a definition and classification of persons with disabilities that have undergone changes to allow for comprehensive and accessible services.
In Azerbaijan, Montenegro and Serbia, there were inclusive quality education components that were put into national policies.
In Montenegro and Croatia- there are “It’s About Ability” campaigns. The focus is on abilities of the children with disabilities, and their important contribution to society. 
This requires more than traditional reform efforts. It is a rights first, transformative agenda. It is to address exclusion, and it promotes full participation by all children.

Many children with disabilities still do not have physical access to all schools. Many are isolated. Many more feel disengaged from learning in classrooms, where a teacher-centred approach still takes place instead of a student centred approach. We are at the crucial time when the difference can be made. The post 2015 discussions need to provide a clear message. It is the only way to ensure all children will have access to inclusive education systems that are responsive to their abilities, challenge and needs.

There was a 7 February 2014 meeting of the Open Working Group (OWG) [which is working on the post-2015 development agenda, in New York]. It was suggested to put forward a guiding proposal for an inclusive quality education goal, and need support to make sure that this proposal captures the attention of the OWG. Inclusion can only be possible when a new education goal exists to end exclusion and ensure quality inclusive education and lifelong education. We need to ensure the efforts will gain momentum in the next meeting. This is an investment for the future and working with organizations of persons with disabilities will be critical to achieving success. 
Discussion

Ellen Walker, International Disability Alliance

She echoes the congratulations that had been offered by the panelists to Liisa, and conveys the warm congratulations of the International Disability Alliance on being awarded this well deserved award. Liisa’s work and her many contributions to advancing the rights of persons with disabilities were an inspiration. Participants were invited to join her in applauding Liisa. (Applause.)
She fully agrees with the speakers’ emphasis on the importance of the post 2015 agenda. Because of the major impact that this will have in the long term, and implications on the use of resources, this is IDA’s biggest current priority and the post-2015 agenda needs to include persons with disabilities.  IDA has been working a great deal on this. It was concerning that, as Liisa has pointed out, in many places around the world there is still no sign language education at all. When this is lacking in education, there were many negative impacts following in many aspects of life, for instance to take a claim to court. As mentioned in article 24, there is a need for an inclusive education system. Often, school systems and schools are excluding, and there is a competition for resources. We need to encourage States to look at their legislation and to consult with persons with disabilities. There is also a need to pay more attention to girls and women with disabilities in the area of education, related to employment issues. Improving inclusion in higher and continuing education is also important.

As the speakers pointed out, data is hugely important to understand how persons with disabilities, and how many, are excluded. People don’t think about exclusion or see this as discrimination. They don’t see it as discriminatory, to make the assumption that a person with a disability would be excluded from school, or have fewer opportunities because of their disability- people see this as natural. But this is because of deep, and often widespread, discrimination, and attitudes in many cultures. 
Another key issue mentioned is the need to share information and ways to improve the training of teachers. IDA’s members have placed a lot of emphasis on the importance of training both before and while teachers and relevant persons are working.
Regarding international cooperation: persons with disabilities must be included, under the CRPD this is an obligation. As the CRPD points out in article 32, it is no longer acceptable to have international cooperation that excludes persons with disabilities. There is a lack of significant resources for persons with disabilities within the UN system, also, especially considering the number of persons with disabilities in the world. This should be addressed on the longer term; the UN can work on a long term and broader plan to address the current imbalance in the system.

The upcoming panel in June 2014 at the Human Rights Council, on technical cooperation and legal initiatives to improve the rights of persons with disabilities, will provide another opportunity to further this discussion. 

Representative from Montenegro: Montenegro is very supportive of what has been said, also regarding the right to education without discrimination. It is necessary to recognize the various forms of discrimination, and to identify the different kinds of exclusion, misconceptions, that can lead to exclusion, segregation, stigmatisation, and how to address those challenges at international and national level both.

Montenegro recently joined 19 countries of Eastern and Central Europe at a regional inter-ministerial conference in Turkey to give political support, and more importantly practical support to call for inclusive quality education - the UNICEF agenda to include the quality inclusive education as a cross-cutting issue in the post-2015 development agenda.

On the national level, they have taken steps to promote greater inclusion of persons with disabilities. First, it is a strategy for inclusion 2008-2016, with 3 action plans for implementation of these strategies- one is putting children with disabilities in the normal learning environment, so that they are accepted and respected from the early childhood, and developing inclusion in mainstream schools. This model is very much supported by UNICEF and they are grateful for that.

They want to ensure quality and accessible education for Roma children. They are doing their best to implement the strategy for Roma students and children with disabilities.

Recently – they promoted Montenegro’s first textbook in Daisy format, for children with visual impairments. They hope all textbooks will be available in audio DASIY format. This is intended to ensure that becomes more inclusive. They are making progress. They are working on attitudes in Montenegrin society. There was a survey, as part of the campaign that was mentioned- the It’s About Ability campaign- in December 2013: 80% of people now support inclusion of children with disabilities in Montenegro within the mainstream system. This is a big increase from previous study in 2010. They are continually working to improve in this area. Children with disabilities should be included in the learning environment and should be respected early. Education should be more inclusive, efforts will make progress. 

The representative asked the panelists to speak about capacity building in partnership with parents and families, and for more advice to remove barriers and promote further acceptance and understanding of persons with disabilities. 

Ambassador of Cambodia: Inclusive education of persons with disabilities is an obligation of the government and State concerned party. Inclusive education and the rights of persons with disabilities is an important element in building social harmony, economic development and promotion and protection of human rights. Disability is not just for physical aspect, but also mental aspect. For example, in the less developed countries, the knowledge of mental disability like autism, Down Syndrome, and deaf people seems like new idea or there is new awareness on these issues. He appealed to all concerned parties to expand support, assistance and coordination to the less developed countries. Also, from their delegation’s observation so far, they observed that the attention must be paid to the physical disability aspect- for example- all know well about Paralympics, but don’t know about events or competitions regarding persons with mental disabilities. 

Ambassador of Thailand- Thailand attaches great importance to inclusive education. In 2008- they had an inclusive education act, fairness of access, and vocational training for regional level. There was a Bangkok meeting last year on the Asia-Pacific approach to post-2015 and beyond. There was a meeting on the need to expand early intervention and education of children with disabilities by investing in child education programs, to optimize outcomes, to ensure access on equal basis with others. As well, there is a need for focus on skills development, inclusive lifelong learning and skills development; ensuring equitable access to education close to home, especially of children living in poverty; to harness available education and communication technology; and to provide parents support to support children.

Thailand and a group of countries hope to continue momentum on progress on the rights of persons with disabilities that has been made at the Council. They will focus the upcoming annual thematic panel on technical cooperation in June 2014 on how to assist member states to advance rights of persons with disabilities, looking at legal and institutional frameworks. 

Ambassador of Ethiopia- Believes that persons with disabilities face multiple forms of discrimination and challenges. They are of the view that the education system should be conducive to human diversity and be free from all forms of discrimination and abuses. There is a need to change the culture, policy and practice of mainstreaming schoolings, to accommodate the needs of all students including persons with disabilities. States have the primary responsibility to realize inclusive education systems and to eliminate discriminatory laws and practices. Support needs to be in place to address the particular needs of children, youth and others with disabilities. We should focus on physical, social and policy legislative environments with progressive, inclusive and participatory economic development.

The government of Ethiopia is implementing laws and policies of persons with disabilities. Persons with disabilities need to be empowered and decide. Their decisions should not be made by others- they should participate of decision making and policy of all forms.

They have a 2010-2015 plan- making disability a cross-cutting sector of development. It includes training, rehabilitation, equal access to all services. It is important to underline that inclusive education can only be met through progressive and full realization of economic, social and cultural rights. He underlines the importance of inclusion in post-2015 agenda the rights of persons with disabilities. This also requires the social attitude change towards persons with disabilities, including a change curriculum, and public policy and planning.

Representative of Morocco- Stressed that she was happy that she could take note of many important points raised in the side event that can be very well reflected in the resolution this year. Morocco hopes to join the other cosponsors of the resolution to reflect on those points today.

Could Ms Kauppinen share some examples of development projects she has worked in? And one observation: on the importance of international cooperation of sharing good or best practices- they understand that inclusion requires a large vision, and large competence for all teachers. And, inclusion needs the application of techniques, applications and materials. It is a challenge for many countries. They agree on points raised about data. They could reflect on this in the resolution. It was necessary to share information on how things are being developed in areas that pose challenges. They stressed the importance of international cooperation and sharing of best practices, and how to apply those ideas in reality.

Representative of Bhutan- The subject is gaining momentum in Bhutan. Education is recognized as the right of each, especially children with disabilities. There is a need for development programs to address needs of persons with disabilities, and for this to be given greater priority and progress. Children with disabilities should have equal access to education, and all schools and institutes should include policy education for persons with special needs, in their policies.

They hosted a first event in December 2003, which was a meeting with UNICEF. This brought forward best practices and reforms.

Bhutan is working to make education more inclusive in schools. The Ministry of Education is piloting a child friendly policy. They will work to have more inclusion in future. There is a network of focal points for different sectors established, and roles mapped out, to address needs of different actors.

Stressing the importance of lifelong education- access alone does not mean inclusive education. Children with disabilities must have the ability to enjoy lifelong education, to lead life independently. It is necessary to make education more wholesome and holistic. Children with and without disabilities can grow up together. Inclusive education is not without challenges in Bhutan. It requires more resources and expensive, but education is not just an economic exercise. They look forward to working with the international community.

Ms. Kirsi Madi, Deputy Regional Director for Europe and Central Asia, UNICEF:

Thanked all the governments, countries, IDA, OHCHR, for being here and organizing this, and for the focused attention that we all have been collectively been able to generate at the Human Rights Council over the past years. She underlines the opportunities we are facing with the post-2015 agenda. It is impressive the work, and commitment that have taken place. The work in other countries is a key message- she thanks all of us, and stresses the need to ensure that we continue with this commitment. We need to ensure that our societies become truly inclusive, and truly take into account rights of marginalized groups including persons with disabilities.

We should focus on abilities- on the abilities, skills, talents, experience that each of us will bring up in society- including children with disabilities and other persons with disabilities- this needs to be among the guiding principles, so that we can have the transformation of mind-sets in society.

Regarding the importance of the data- it is such a critically important issue. And this proposal to the Open Working Group is in there- they have encouraged a data revolution. It is important that we all work together on that, while we as international actors, and civil society can bring together good practices and experiences.

Dr.  Liisa Kauppinen, Awardee of the 2013 UN Human Rights Prize, president emeritus of the World Federation of the Deaf: She thanks all participants. Answering the question from Morocco- people do need these kind of examples and experiences, of successful ways, how to organize teacher training, a proper learning environment, and what is the role and how to even it out for everybody, how the different disability groups and persons with different disabilities learn. That is very important information. There are many examples of how to teach for different groups. There are many books. But we need to think, who will coordinate this kind of thing? UNICEF would be a natural place for this kind of work. There is a kind of concentration focusing on education of children with disabilities, in UNICEF. That is the natural place. There are practical examples, starting from early education, for disabled, other children are giving support other children are pushing wheelchairs or guiding the blind- that is seen as natural. There are many good examples of how to carry this out. Thinking of how bigger, older students are going from school to the university level- can participate in that, and in all of the things you do from there, go to work, make your life. She thinks UNICEF and others are doing other things. She hopes you continue your work, gathering, and disseminating.

H.E. Ms. Flavia Pansieri, Deputy High Commissioner for Human Rights

She made 3 concluding points:
1- The responsibility of the UN: At OHCHR, they want to underline the human rights dimension, but this is not to leave anyone in the system off the hook. When we do projects and activities, think of for whom and with whom. The stakeholder analysis- when we engage with partners on different activities- these do not always lead us as intentionally as we should, are we really including everyone? do we have an inclusive approach in our design? We need to look at it, have be more aware. OHCHR supports importance of disaggregated data, to have enough information to make proper decisions.

2- A comment on capacity building for parents: looking at issue of education- there is a need for a lot of awareness raising of parents. Parents are concerned to give their kids the best possible education- where there is not proper awareness there is a tendency to think that a child with a disability will hold my child back. The parent is expecting school to be place where you learn facts, and not the place where you learn skills and working with children with different disabilities.  We need to move beyond this. Working with children with disabilities is as much an important element of developing life skills, and to be respectful. It is more important than learning the date of whatever battle was won. There is a lot of awareness raising with parents of advantages of giving comprehensive experience of giving kids with experience at school- learning to deal constructively with others.

3- On techniques and practices- there is indeed a lot we can learn- but we have to learn it from us who experience it more directly. It is a personal thing- she was looking at a context where they were looking at where the architectural set up was flat- but to get a wheelchair through revolving door made clearer the issues of architectural suitability. The phrase, Nothing for us without us- is a practical way of finding concrete solutions.

She thanked for the opportunity to be with us and to have such an important discussion.

H.E. Ms. Amanda Ellis, Permanent Representative of New Zealand to the United Nations Office at Geneva: She encouraged to draw from key messages today in the participation at annual panel on persons ‘with different abilities’. In the discussions on post-2015 agenda- the key message was that exclusion is a lost opportunity- for those concerned and society at large. Tomorrow’s societies start in today’s schools. She encouraged to go out and break barriers together. 

